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Foreword

by
Howard Kirschenbaum'

Thirty boys and givls, ages 11-14, and 2 hall-dozen adults mean-
der into a small cabin deep in the northern forest. The first arrivals

flop down on the floor cushions or against the walls. One picks up a

guitar and starts strumming. A few sing along, while others write in
their diaries or give one another a friendly shoulder massage. They
call cach other by unusual names--Iat, Sunny, Une, Squeaky, Man-
hattan John. The last avrivals straggle in a few minutes Jater, having
finished their after-dinner eleanup choves. When all are present,
Une takes the guitar and evervone joins in a rousing soug. The
amp's nightly meeting has begun.

Twelve-year-old Hat is drains tonight. It's his job to run the
meeting, following the routine that is by now well established. “Okay,
we'll begin with validations. Who wants to start?”

Avoung girl begins, “Fwant to validate Paul Bunvan for encourag-
ing me on the hike. Every time © feltlike quitting, he urged me on or
fet us rest for a few inutes. Thanks, Paul.”

One of the adults grins and savs, *Don’t mention it.”

“Fwant to validate Squeaky,” says another, “for asking me to be
her partner on the ‘blind walk.™

When validations have run their course. Hat continues, “Okay,
who's got an agenda item?”

An -year-old girl called Sis says, “/do.”

“Topic?™ asks Hat,

“Its teasing, There's too much of it going on around here.”

“Okay.” asks Hat, “How much time?”

“Fifteen minutes,” says Sis, and Hat writes Zeasing—/5 on the
newsprint on the wall,

“Wha else?” asks Hat, “Manhattan?”

"Right,” savs Manhattan John. “The raccoon is back in the gar-
bage again and kept me up all night. Does anvone have a shotgun to
lend me? No, ['m just kidding, but seriously, can’t we do something
about it?”

Hat writes Ruccoon on the newsprint and asks. “How much time
on the agenda do vou need?”

"Seven minutes and 42 secomds.” savs Manhattan John, and ev-
ervone langhs.

)
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“Squeaky?”

A 13-vear-old girl speaks up, “There are some people who still
haven't put away their stuff from the hike. I'm getting real tived of
seeing that juitk littering the Frisbee field. Twish vou'd put vour stuff
away so those of us who want to play Frishee can! Also, there are
several candy wrappers scattered from one end of the ficld to the
other.”

She didn’t sound squeaky at all. “How much time do vou need?”
asked Hat.

“None,” said Squeaky, *1 said what 1 had to say.”

b Y 27 8

A junior high school cartl science class watches their teacher
write three cheices on the chalkboard.

Beeause it's against the rules and § could get into trouble i lgol
anght
Beeause stealing is wrong

Beeause sooner or later Pl be rewarded for doing the right
thing

“Why don't you steal?” asks the teacher, “1 suspeet miost of vou are
honest most of the time. Well, what keeps you honest? I've written
three possible reasons on the board. 1 want you lo rank these from
most to least important. Put the main reason you don't stead first,
then the next most important reason, and finally, the least influen-
tial reason you don't steal. Evervone think for yourself, write your
answer in vour notebook, and then we'll talk about it.”

A lively discussion on the subject of values and morals follows,
tveryone has ideas on why people do or don't do the right thing in
life. After a while the teacher asks the elass, “Does anvone have the
slightest idea why we're talking about this subjectin ascicoce class?”
No one does., Then the teacher writes one more word on the hoard,
Pollution, and repeals the question. Gradually students begin to
atch on.

“Oh yeah, polluters are doing the wrong thing.”

“Ga how do vou get them to pollute less?” the teacher asks.

The students have different ideas.

“you make rules so they get in trouble if they get caught breaking
the rules.”




“Nu, vou show them how they are hurting the environment,”
"N, vou reward them for not polluting.”
"No, why should vou have to veward someone for doing the right
thing. They should just do it antomaticaily.”
“Yeah, well they don't, s0 vou have to use threats.”
‘The teacher writes another set of choices on the board:

« Pass a law requiring industrial emissions below the ievel of 50
parts per million by the vear 2010
« Allov industry to trade pollution credits for ail emissions be-
low those Jovels
« Pay industry a reward for meceting the reduction Lurgets cacl
T vear

Then the teacher savs, "I want you to rank these in order from the
one vou think will be most eifective in reducing greenhouse gases to
the one that would be least effective. Justifv your answer, first by
giving vour opinion on the best way to mativale someone to do the
right thing, and second by showing me the seienee and math hehind
vour answer. I want vou to choose one of the following three green-
house gases and one of its sonrees. Then show me how you caleulale
the levels of emission over the next five vears using vour favored
plan.”

Later, after the students have talked 1o a variety of people in the
community, including some loeal business and industey leaders, the
teacher asks, “I'd like vou to think ol one thing you could do, person-
ally or as part of a group project, to minimize air pallution in our
town. Choose something vou could do hecause vou think it's the right
thing--not because vou're worried you'tl gel caught if vou don’t and
not because vou expeet to get a reward. Then we'll go around the
room and give evervone a chance to say ane thing vou will do for the

environment beesuse vou think its right, Feel free to sav 1 pass™if

vou'd rather not say.”

rhid il

Robert, a third grader wearing a Calvin Klein shirt, Dockers kha-
kis, and Nike cross-trainers, looks like he's at the edge of tears. Some
of his classimates look ssmpathetie at his plight. Others look angry
for what he did.
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"1 just forgot,” Robert explains, “1 didn't mean it

"Yeah,” savs one of his fess sympathetic classmates, “vou didn't
mean it, but Gerby could have died because vou forgot 1o feed him,”

“But he didn't.” justifies Robert.

"But he coulef ficrve, "rejoins his interrogalo, .

Theteacher intervenes, "All right now, we all make mistakes, Lot's
not pick on Robert about this. I'd like you all to stand up. . . . Now,
evervone who afieays remembers to fulfill their responsibilities,
who never forgets to do what they're supposed to, sit dowi, . . . Okay.
louk arousd. You're all still standing. You can sit down now and take
out your notebooks. Gerby's our elass pet, and we saw how he corld
dieif we don't take care of him. What other things in this workl will
die or become unhealthy if we don't take care of them?. . . Okay, now
that you've made your own list, let's get vour ideas up on the board.
Who'll be the recorder? Josh, thank vou: come on up. Now we'll go
around the room and cacl of you can say one thing on vour list.”

Within i few minates, the list up front contains 15 items, includ-
ing everything from trees, my pet, South Fork (alocal viver), and e
dertens Vo 1ty baby sister.'The teacher continues, “All right, that's a
great list of living things in this workl that need to be taken care of,
‘The last thing T want to ask you to do is 1o choose one of them that
scems particularly important to you and write a sentenee in your
notebook that reads., T will help take care of by doing the
following;: SThis is adittle contract with vourself to take care
of a part of the world that is important to vou. If vou are ready o
commit yoursell to doing this, sign yvour name below the sentence.
Now let's have three volunteers who signed their contracts read
them aloud 1o us.”

I Xy ¥

I 1 were to ask what these three stories have in common, you
might note any number of similarities. They all involve young peaple.
They all peeur in structured groups—a summer camp, a junior high
school scienee class, a third-grade class. They atl involve active and
experiential learning,. In each instance, one or more adults have
struetured the situation to give voung people an opportunity to
cansider their effeet on the world around them. In cach case. there
are particular issues regarding the natural world—a littered Frishee
ficld, industrial pollution, an endangered class pet: but there are also
more universal values issues to fearn about—cansideration for oth-
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Fobv e
ers, doing good beeause it's right, and fulfilling our responsibilities
to oarselves, others, and the Tand around us.

There is another thing these stories have in commaon that is not so
readily discernible. Each story invohves the anthor of this book,
Clittord Knapp. 1 didn’t invent these anecdotes, They are scenes and
setlings 1 actually observed, and in cach case, CHT Knapp was the
group leader, leacher, or consultant to the program.

The first vignette was at a children’s camp CLiff operated in the
Adirondack Mountains of upstate New York. 1 was the Human
Relations Youth Adventure Camp (HRYAC). 1| directed the institute
that sponsored the camp, but CLff eonceived the idea and codirected
the program for many of its 13 conscecutive summers. AL HRYAC,
voung people had responsibilities toward the group and the setting,
If they didn’t do their part in meal preparation or eleanup, they and
their fellow campers went hungry or had dirty plates, If they left o
moess around camp, as on the Frisbee field, they learmed how that
impacted their friends and were motivated to change, I their words
or actions hurt others or contaminated the Tand they lived on, the
issue was brought up at the nightly meeting and everyone worked on
the solution and learned from it; for it's casier 1o see in the small
connmunity of camp how we are interconnected with the Tand. At
HRYAC, voung people learned to be accountable for theiractions. As
the nightly mectings demonstrated, they saw Jiow their small deeds
could nake a real and positive difference in the world around them,

Encouraging cach of them to take on a new camp name helped
free thems from old patterns of thought and behavior. And change
they did. Parents mentioned it with gratitude. 1 saw the effect of this
three-week experience on my nicee and nephews and children of
close friends. And, especially, the campers noted it, saving ther and
Tor years alter that it was one of the maost important growth experi-
ences of their lives, [ know that more than a few college admissions
counselors had to read about HRYAC for the essay on “ane ol vour
miost important learning experiences.” When one former eamper
tragically died at 16, her parents scattered her ashes over the lake
near HRYAC because they knew that's what their daughter would
have wanted.

Picture Cliff Knapp also in the junior high school earth seience
class, o the carly 1970s a number of approaches to values education
wore gaining popularity, including maoral decelopment. vafiees clart-

Sreation, and values anaflysis. Knapp was a pioneer in seeing new
A )




conneetions between teaching about values and teaching outdoors.
fis approach to teaching about the environmen! with a focus on
-alues helped influence a generation of educators and youth camp
leaders 1o go bevond teaching the facts, concepts, and skills of the
subject matter. important as they are. Rather, this newer approach
urged teachers and vouth leaders to help voung people appreciate
the relationship of nature and outdoor knowledge to their own lives
and values.

The earth sceience teacher above was integrating this approach
into the curriculum, Students were learning scienee, but they were
also learning about values and ethies. Thev were learning about right
and wrong in general and in relationship to the enviromment. Thev
were being asked to make value judgments and vet to justifyv these
judgments with facts and numbers. This is higher-level thinking and
problem solving. Students are more motivated and engaged in this
type of learning. They make meaning of the subjeet matter, which
rescarch indicates leads to greater comprehension and retention.

It is not only the science curriculum that is tilled with wondertul
opportunities for teaching environmental values and ethics. Lan-
guage arts, sovial studies, art, and other subjeet areas are filled with
similar, rich opportunities. From this recognition, it is ashort leap to
realize that the informal or “hidden™ curriculum of the school, in-
cluding the many serendipitous events that oceur throughout the
school day, often provides meaniagful opportunities Tor teaching
values and environmental ethics. A pood example is the third-grade
teacher who seized such an opportunity when the class was giving
voung Robert a hard time for failing to fulfill his responsibility
toward their class pet.

Cliff was typical of the nany teachers he worked with as director
of the outdoor education program fur Ridgewood (New Jersey) Pub-
lie Schools. In this role, which sadlv is an increasingly rare position
in schools today, Clift was responsible for the learning program
when classes attended weeklong sessions at the district’s outdoor
cduceation center. Lere the instructors worked with teachers to com-
hine their subject-matter study with outdoor experiences—scien-
Lific experiments, literature readings inspired by nature, mathemati-

cal caleulations using nearby objeets and places, journal writing, and
the like. CHIT also extended learning bevond the outdeor education
center, showing teachers how to bring outdoor education back into

the elassroom and the community. He explained how to give whole
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classes or individual students assignments right outside the school
or in their owin homes and yards to enhaace academic learning. He
taught them to bring outdoor kiowledge and ethics into the class-
room through class projects involving the land and living things. For
almost two decades, CHIT has utilized this approach with thousands
of teachers at the Lorado Talt Field Campus of Northern Hlinois
Universily and, through his writing and consulting, to educators
around the globe,

Today, thereis a growing enmiphasis on teaching values, ethies, and
character in schools and other vouth settings. There is also a growing
awareness that for such education o be successful, it must be com-
prehensive. Comprehensive values education involves direct teach-
ing and instruction about right and wrang, civic values, and charac-
ter Lraits like respect, caring, trustworthiness, and other virtues we
watnt all children and adults to demonstrate. 1t also requires model-
ing those traits to provide voung people with living and attractive
examples of meaningful values to live by. And, finally, comprehen-
sive values education gives students well-structured opportunities to
learn positive values and ethies experientially—by thinking for them-
selves, making choices, and acting on their choices,

H we are to help voung people develop an environmental ethie to
live by, our approach to teaching and learning must be similarly
comprehensive. Clifford Knapp offers such an approach in this vol-
ume. Based on a long and fruitful professional carcer on the cutting
edge of outdoor and environmental education, he has synthesized a
compendium of approaches for thinking about and teaching outdoor
kuowledge, appreciation, and ethics. It is not just a recipe book of
specific activitios, although there are many good activities deseribed.
Rather, it is a cogent presentation of many useful perspectives and
approaches that can be incorporated into teaching an environmental
ethic to voung people. It is based on sound philosophy steeped in the
tradilion of Leopold, Schweitzer, Nacss, Carson, and other seminal
thinkers about the interconnection of the land and all its inhabitants.
This is a thought-provoking and eminently practical book for teach-
ers of all subjeets and levels, private and public agency interpreters,
and youth and club leaders in many settings. ttis a hopeful direction
for a new millennium.



Preface

Maureen Zarrella’s code for teaching about the environment (see
hox on next page) provides a general framework and guide for teach-
ing the what, why, how, when, and whether of making ethical choices.
This code consists of some of her beliefs, attitudes, values, and
principles ceatering on one aspeet of teaching and learning. She
rares deeply about protecting and maintaining life on the planet. She
believes in teaching about the interdependent connections in the
environment. By recognizing the importance of respect, peace, toler-
ance, giving back, appreciation for wonder, beauly, and jov, she has
identified the bases for establishing some guiding principles for her
teaching. When she ventures outdoors to teach, she and her students
will also learn from the natural world. This code of ethics for teach-
ing helps sel the tone lor this book. 1t can inspire teachers every-
where. However, inspiration is only the beginning; teachers also
need to follow Maurcen's example and write their own guide to the
journey.

This book outlines various perspectives on environmental eth-
ics—special ways of viewing and acting toward nature and human
nature. [t presents several alternative strategies for teaching envi-
ronmental values lessons and suggests some structured experiences
to help tearners respect and care for the natural and built world. Tt
briefly defines several types of environmental ethies. including the
Wise Use movement, social ccology and justice, ecofeminism, stew-
ardshiv/conservation/ecomanagement. Aldo Leopold's ceological
conscience or land-as-community concept. Albert Sehweitzer's rev-
erence for life, deep ecology/bioregionalism, traditional or indig-
cenaus approaches, animal welfare/rights, and radical ccoactivism.
The primary purpose of the book is to help educators—including,
schuol teachers, vouth leaders, and private and public agencey inter-
preters—plan, conduct, and assess their educational efforts 1o help
children and yvouth develop a more complete and defensible environ-
mental ethic,

This book offers some approaches for introducing values and
cthics education into educational programs. The contenls are espe-
cially important today beeause of the growing need of vouth for
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A Teacher's Environmental Code of Ethics

1 will teach only that which is life alfirming:
the preservation, reclamation, and protection of our planct
home.

I will teach connections:
the myvriad of wavs that plants, soil, rocks, trees, animals,
and humans are dependent on and enriched by one an-
other.

I wiil teach respect for the rights of all others to a peaceful and

natural existence:

plants, animals, people: regardless of national affiliation,

political persuasion, economic condition, race, religion,
or gender.

[ will teach peace:
with other people, with the flora and fauna, with the
entire biotic organism.

I will teach tolerance of other views:
knowing, that there are many approaches to even the tall-
esl mountain, but always the universal goal.

1 will teach giving back:
time, energy, matter; by recveling, working for environ-
mental groups and causes, using hiodegradable materi-
alg, planting trees, growing prairies.

[ v teach appreciation for the wonder and beauty of our

planet home:
the shape of a cloud scudding across a summer sky; the
autumn heauty of a phalanx of geese responding to an
ancient call, the quiet solitude of a snowy wood at twi-
light, the joviul and raucous riot of color that is a spring
meadow.

1 will teach the joy to be found outdoors,

I will take my students out of doors,

I will let the outdoors teach them . . . and me.

—Maureen Zarrella




Prefact

direet contact with the air, soil, water, plants, and animals. Some
believe that voung people have been separated or alienated from the
land by our modern, technological, consumer-based society. A broad,
ecological view of the land was first proposed by Leopold, one of the
most influential ecologists, wrilers, philosophers, teachers, and re-
source managers of this century. As we approach the next century,
humans face a rapidly growing world population, critical food short-
ages, and shrinking green space. To complicate matters, many of the
planet’s inhabitants are severely polluting the sources of their life-
support system, taking resources at unsustainable rates, consuming
more and more manufactured products, and using up more than
their fair share of Earth's riches. As a resuit, the distance between the
world’s haves and have-nots is widening, and the land is slowly being
degraded. Despite these realities, this book does not take a “gloom-
and-doom™ approach to change. In contrast, it takes a “can-and-
should-do” approach.

Ethics, a branch of philosophy, deals with making the right choices
for the right reasons. It is the study of standards of right-and-wrong
conduct, duty, and judgment. It involves deciding what human ac-
tions will do the least harm to others. Choosing the right and good
ways to act loward others is moral decision making. Developing an
environmental ethic includes making sacrifices and limiting per-
sonal freedoms to benefit the larger community. It requires people
to ask not only why, what, how, when, and where to do a thing, but
whether a thing should be done at all. A personal code of cthics
provides a framework for decision making as we design our lives.

Ethical choices are usually difficult because many of life's chal-
lenges are complex and people disagree on the best ways to live. H. 1.
Mencken wrote, “Every complex problem has a simple, obvious
solution that is wrong.” It follows then that if vou try to simplify
complex cthical questions, you are likely to come up with the wrong
ANSWOTS,

Behaving morally requires listening to your conscience and con-
sidering, the well-being of community members who will be affeeted
by what you do. Thus, moral behavior relates to our duties and
obligations toward others or our consideration of their rights. How
you define community is very important. Until this century most
philosophers included only human members in their definition. De-

1 ~
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ciding what was right or good dealt with how human behavior af-
fected other people, not the other-than-human world. Of course. if
vou expand yvour definition of conununity to include other animals
such as bees or hears, and plants such as trees or thistles, your
decisions become more difficult, Continuing to expand vour idea of
the community to include water. air. rocks. and soil inereases prob-
lems even more. When vou expand vour idea of community still
further to include whole natural svstems such as forests, prairies.
rivers. and oceans, vou have ereated a difficult personal dilemma.
Imagine the enormous problems if you considered the well-being of
all of the planet’s inhabitants as community members and tried to
behave accordingly. Many people believe we need to think on this
broad global scale, but how can we really accomplish this?

Environmental ethies is an applied ficld of study dealing with this
expanded community coneept. It “guides human experience of and
relations with the natural world in pursuit of sustenance and well-
being."™ Advocates for environmental ethies place great value on the
natural environment. Most people who are cancerned with environ-
mental ethics care about and respeet things like wilderness; endan-
gered plants and animals; vanishiog uld-growth forests; clean, free-
flowing rivers and streams; food free of toxie chemicals: pure air:
healthy prairie ccosystems: and much more. They realize that some-
times they must give priority to the welfare and survival of nonhu-
man organisms or whole natural systems. However, this does not
mean that they alwavs give low priority to what humans want or
need. They believe that humans and other inhabitants of natural
systems are all interconnected: when we harm the natural world, we
ultimately harm ourselves,

People from various perspectives—including philosophy, ccology,
social seiences. land management, and education—participate in the
angoing conversation about environmental ethies. For example, phi-
losophers interested in environmental ethics have asked questions
that require a broad perspective:

Should we be more concerned with the survival of individual
plants and animals or with whole populations of them?

Do plants, animals. rocks, or ecosystems have certain »cLoral rights
that people should recognize or do people simply have certain

duties, obligations, and responsibilities to protect them?
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Are the living conditions on Earth seriously threatened by human
activities to the point where we must change our belief and value
syvstems?

What is the place of peaple in nature? What is our role in protect-
ing it now and for future generations?

Are nonhuman organisms just as important as humans, and if so,
do they have intrinsic or inherent worth apart from our use of
them?

These questions cause us to wonder what is good for people inthe
short run and what is best for people gndthe nonhuman world in the
long run. If we consider more than just our immediate needs and
desires and extend our view of community bevond humans, we can
make more thoughtful decisions about the rest of the Earth. This
book attempts to show how to arrive at better answers to these and
other sorts of questions.

Saciety often calls upon the seienee of ecology Lo probe questions
about the interrelationships of living things within their environ-
ment. Ecologists wrestle with a more conerete set of questions:

Are certain plants or animals rare or overpopulated in an area?
What happens when a plant or animal from another continent is
introduced into an ccosystem?

What are the effects of certain toxic chemicals on the reproduc-
tion rates of a plant or animal?

Are there any biological controls for getting rid of certain un-
wanted plants or animals?

How does the thinning ozone laver affeet the life evele of frogs and
other amphibians?

How do plant and animal population numbers change in an area
over a period of time?

How rapidly does a particular plant or animal extend its range in
an ecosystem?

What are some effects of different air pollutants on speeific organ-
isms and climates?
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Making ethical choices about the enviconment also involves ask-
ing social scientists for answers to social, ecanomic, and political
questions. Social scientists ask questions such as these:

Can we Jearn important ideas for living in today's world from

indigenous or tradilional people whu live close to the fand?

Is there a relationship between how we treat certain groups of

people and how we treat the Earth?

Can we continue to develop land for human uses and develop new

technologies in attempting lo improve our standard of living?

What are the costs and benefits of building a dam on a river?

How much shoutd industry pay for the convenience of polluting
land or waterways?

What are the human costs of locating a dump near cconomically
deprived people?

Who should absorb the costs of transporting and storing nuclear
waste?

How should a community be zoned to allow for various types of
development?

To what extent should a candidate consider short-term economice
gains in a party’s positions on environmental issues?

Thes are questions whose answers can guide us in our search for
witks to make the world a betler place for all life. But there are more
uestions, on a very practical level, that land managers ask:

When should hunting and fishing seasons begin and end for
different animal species?

What are the characteristics (e.g., age, sex, size) of the animals
allowed to be taken by hunters, fishers, and trappers?

How fast should power hoats he allowed to travel through waters
oceupied by manatees?

How many people should be allowed to visit a certain park in a
given season?
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What is the best way to prevent certain undesirable plant and
animal species (e.g., purple loosestrife or zebra mussels) from
spreading?

What is the best way to deal with large populations of deer in a
particular area?

How close to cerliin species of nesting birds should bird watchers
be allowed to observe?

Which woodland fires should be fought and which should he
allowed to burn until they go out naturally?

These examples give us an idea of the complexity of the questions
and variety of issues addressed daily by scholars, scientists, and
regulators. At the broadest level, environmental philosophers ask
questions that probe whether human actions are right, good, and
valuable. They also ask what parts of the world ought to he given
moral consideration. Philosophers ask questions about the proper
role of humans as they conduct their lives. Philosophers who ask
questions about environmental ethices talk about obligations, rights,
duties, social justice, and virtue.* They use logical and critical think-
ing as tools for uncovering new knowledge.

Natural scientists usually pose questions and test hvpotheses
through controlled experiments and descriptive studies in the physi-
al world, Their goal is to gather information {(data) and discover
relationships among different factors (variables) at work in the world.,

but they do not always know what they will find. As they apply

scientific methods to probe their questions, new questions often
arise, Often, they do not know how society will use the new knowl-
edge gained from their studies. They are supposed to be as objective
as possible by tryving to ignore or minimize their personal feelings
when seeking out answers.,

Social scientists take mueh the same approach in the social world
as natural scientists do in the physical world. They engage in careful
analyses of social structures, cconomics, and politics. In modern
communities around the world, social scieutists are asked to apply
their expertise in informing decision makers, who use their knowl-
edge to decide how Lo organize and conduet governments.

In short, scientists are called upon to answer questions about
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what /s, while philosophers are asked to help address questions
aboutl what owuglit to be.

in reality, land managers administer peoples” ases of land and
water more than they manage the land itself. They are goided by
principles of ecology as well as social, econoniice, political, and legal
processes. For instance, if a large pereentage of their budget is
dorived from the sales of hunting and fishing licenses or sporting
equipment, their decisions may be influenced by the concerns of
individuals swho hunt. fish. or engage in outdooy activities. fadmin-
istrators of these land management ageneies are appointed by a
certain political group, their decisions may be affected by the party
line. On the other hand, if state and federal laws dictate specific
actions governing the use of land, managers are usually compelled to
follow those dictates, Tn this case, ethical choices come into play only
insofar as they influence the formation of regulations or Laws.

How can the answers to questions raised by these various groups
puide us in our search for ways to make the world a better place for
all life? Some sav they cannot; others sayv they can. What do you
think?

Educators interested in environmental ethics and values have
many ditficult questions to answer, too. They must address not only
all the questions previously raised but a host of others related to
teaching and learning:

How should we deal with controversial i issues in the curricu-
lum?

When are we Sustified in imposing our own viewpoints on our
students, ard when should we let them decide what is right for
themselves?

Should we try to change student values about the environment in
a particular direction? If so, toward which values?

If we try to influence their values in certain directions. what are
the best methods to do that?

Should students get involved in community action projects even if

some people in the community disagree?

If they do, which projects are appropriate for certain grade levels
and which are not?
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Dovs teaching about certain land problems and conlroversies
create fear or apathy in some students?

What environmental concepts, skills, aftitudes, and values are the
right ones to study at dilferent age levels?

This hook deals with some of the basic ideas underlving these
questions asked by philosophers, seientists, land managees, and
educators. Itattempis to help teachers and yvouth leaders make sense
outofl leaching about environmental ethics. It focuses upon blending
theory and practice. A few words of caution are appropriate: the field
of environmental ethies is extensive, and philosophers do not agree
on answers to many questions. Donald VanDeVeer ane Christine
Picree deseribe environmental cthies as a jungle. David Mathew
Zuetle puts it this way: "It's a daunting and impossible task to
attempt to reduee a good deal of ethical philosophy and volumes of
topically-speeific thinking inte a few paragraphs of nontechnical
language, ...

‘This complexity is also true for the fields of education, scicnee,
and land management. This book can only help veaders hegin the
process of exploring these areas. Karen J. Warren suggests another
metaphaor for viewing the depth of these fields:

When ane deseribes i luke by looking down at it from above, or
by only skimming across its surface, one gets a limited and
partial view of the nature of the fake. It is only when ane dives
decpand looks at the lake from the bottom up that one sees the
diversity and richness of the various life forms and processes
that constitute the lake.

‘This hook attempts {o take a brief swim in several lakes. but does
not dive too deeply. For those wanting, to explore beneath the sur-
face. the references at the end provide several opportunities. This
buok does not offer a complete program or curriculum, but slppests
avariely of swimming strokes and floatation devices for reaching the
main goal of helping students aveive at the distant shore—developing
an environmental ethic. There is no one best way to help students do
this, but this hook attempts to point vou in the right direction by
asking some of the right guestions.

Although T respeet diverse opinions about philosophy. scicnce,
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land management, and the art and seiencee of teaching and learning,
this book is not value free. [ believe that if our present. highly
consumptive and materialistic North American lifestyles are not
simplified, the quality of life will diminish and our survival on the
planet will be threatened. Also, 1 believe that once people under-
stund more about the environment and how it works, they will want
to change their beliefs, attitudes, values, and behaviors to live more
gently on the Earth. 1 believe that certain outdoor experiences con-
ducted by schools and other organized groups are essential for today’s
vouth as they develop and refine their environmental ethie. This
book is designed to guide leaders through these complextopies. Let's
begin this journcy.

—Chifford E. Knapp
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